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Values clarification is a praotice that has been
used incidentally by educators for many years. In the
past few years, values eduoation as a formal program
has been introduced qUite successfully into many school
programs. The research indioates that values education
is highly sucoessful in helping underachievers.
One of the primary places chronic underachievers
are found in the schools today 1s 1n the remedial
reading classroom. Acoording to Raths, these children
are "suffering from an unclear set of values."l He also
maintains that so-called "reluctant readers" strive with
new interest when confronted with value-clarifying
mater1als. 2
lLouise E. Raths, Merrill Harm1n. and Sidney
B. Simon. Values and TeaCh1n, (Columbus: Charles E.




Some of the ways in which adolescents are known
to improve are: they have an increased awareness of their
strengths and respect for the strengths of others; they
are more alert to the possibilities of shaping their
lives in a responsible manner; they become more aware
of their emotions and how to use them positively; they
have a deeper understanding of the complexities of real-
life problems; they are able to listen to others in an
open and honest manner; they are willing to speak up and
take initiative for what they believe in. they become
more concerned with truth, progress, and 1deals;1 they
develop better attitudes toward learning; they are able
to raise questions and alternatives; they part1cipate
more actively and independently in classroom act1v1t1es. 2
Strang states that personal development 1s one
of our two main objectives in teaching read1ng.3 S1nce
personal development is one of the objectives in the'
remedial reading program, it would seem that values
clarification, also devoted to personal development,
lMerrill Harmin, "Making Sense of Our Lives,"
(Niles: Argus Communications, 1975). broo~ure.
2Raths. Values and Teaching. p. 48.
JRuth Strang, The Adolescent Views Himself
(New York: MoGraw-Hill Book Co., 1957), p. 283.
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is a likely tool to assist the reader in accomplishing
Strang's goal.
Values clarification also enhances the skill of
critical thinking, the foundation of critical reading.
In an age of overwhelming complexit1es. it is of the
utmost importance that critioal thinking and critioal
reading be given priority in today's schools. Society
needs adolescents who are being taught the skill of
discernment.
Statement of the Problem
The chief purpose of this paper is to survey the
literature on values clarification and its relationship
to developing critical thinking and reading skills.
A seoondary purpose 1s to develop a teaching unit for
remedial readers in the junior high school which will
utilize values clarification in developing critical
reading skills.
Scope and Limitations
This paper is limited to a study of values
clarification materials which would prove helpful in
developing critical thinking and reading skills for the
remedial reader in the junior high school. It is also
limited by the fact that the wr1ter has ohosen a set of
low-d1ff1culty, high interest books 1n which to practice
these critioal reading skills. The readability levels
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of these books range from third grade to sixth grade s1noe
the writer's ~xper1ence has been that the majority of
remedial readers in the junior high school are reading
within these levels.
The scope of this paper will include a survey
of the literature dealing with values clarification.
the developmental tasks of the adolescent. andcr1tioal
thinking and reading skills. It will also include a
teaching unit designed to' assist the remedial reader in
his pursuit of oritical thinking and reading skills
through the use of value-olarifying materials.
Significance of the Problem
The belief that values clarification materials
can assist the remedial reader in developing critical
reading skills led to the writing of this paper. It was
also hoped that the teaching unit developed within this
paper would assist the writer and other junior high
school reading speoialists who are concerned with the
total development of the adolescents in the remedial
reading olassroom.
CHAPTER II
SURVEY OF THE LITERATURE
Values Clarification
The child of today confronts many more choices
than did the child of yesterday. He is surrounded
by a bewildering array of alternatives. Modern
society has made him less prOVincial and more
sophistioated. but the complexity of these times
has made the act of choos1ng more d1fficult. 1 .
Today's child is exposed to many inconsistencies
and changes. The structure of the family is constantly
changing. One out of every five families represents a
broken home. Families that do remain together move
frequently and often great distances causing the child
to modify his current' pattern of life and exposing him
to many different standards of living. Schools, afraid
to teach controversial issues, are oontent to teach
"just the facts." Organized re11gion has had a declining
influence in society today. Mass media .has exposed the
child repeatedly to the 1ncons1stency of act-s of crime.
violenoe. and depravity being committed by seemingly
well-educated people.
lHol'7ard Kirschenba.um and Sidney B. Simon. "Values
and the Futures Movement in Education." in Readings in
Values C.larif1cat ion. ed. by Howard Kirschenbaum and




It is possible that the biggest contribution
these media made was to baffle the child's
nascent understanding of what is right and what
is wrong, what is true and what is false, what
is good and what is bad, what is just and what
is unjust, what is beautiful and what is ugly.l
Being confronted with an array of standards and behaviors,
the child may believe that one behavior is as aoceptable
as the next •
•••being exposed to so many different alternatives,
perhaps the child was left with no ideas, but
instead ahsorbed just the confus1on •.2
If neither the parents, the community, the sohools, nor
organized religion offers today's child a method whereby
he can det.erm1ne what he values in his life, what is the
outcome?
Society is faced with a generation of children
Who do not know how to relate to the people or things
around them. They are confused and uncertain as to which
behaviors are appropriate or inappropriate. Acoording
to Raths. they are apathetic, flighty, uncertain, very
inconsistent; they may be drifters or over~conformers;
some are over-dissenters while others are role-players.)
lRaths, Values and Teaching, p. 7-
2Raths, Values and Teaching, p. 17.
3Raths, Values and Teaching, p. 177.
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Persons with unclear values lack direction for
their lives, lack criteria for choosing what
to do with their time, their energy, their very
be1ng. 1
Since our society is in a constant state of
fluctuation. it would be impossible to determine a set
of values for a ohild to adhere to.
In a world changing as rapidly as ours, each
child must develop habits of examining his pur-
poses, aspiration, attitudes, feelings, etc.,
if he 1s to find the most intelligent relation-
ship between his life and the surrounding world,
and if he is to make a contribution to the crea-
tion of a better world. 2
Since values are related to the experiences that shape
them each person's values must be personal and meaningful
to him. Therefore, it would be more useful to teach
children how to clarify their values rather than force
them to accept specific values chosen by others.
" ••• the process tends to raise issues, to oonfront the
student with inconsistencies, and to get him to sort
out his own values, in his own way, at his own pace.")
This process could then be applied throughout their lives
and hopefully values would replaoe confusion and anxiety
in today's children and tomorrow's adults.
lRaths, Values and Teaching, p. 12.
2Raths. Values and Teach1n~. p. 37.
3M11dred W. Abramowitz and Claud1ce Macari, "Values
Clarification in Junior High School," Eduoational
Leadership, VII (April, 1972), p. 623.
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The clarificat10n of values oontributes deeply
to a person's sense of identity and self-worth. 1
The prooess of values clarification involves the
three-fold task of choosing, prizing. and aot1ng.
The process of values clarification involves
knowing what one prizes, choosing those things
which one cares for most, and weaving those things
into the fabric of daily living. It is sometimes
taught by working on real..11fe situations, at
other times by dealing with made-up stories, but
always by grapp11ng with issues that are of real
conoern in people's l1ves. 2
Accord1ng to Raths. a value oan ex1st only if
it fits seven criteria. It must be something that is
chosen freely, from among alternatives with thoughtful
oons1derat1on being given to the consequenoes of eaoh
alternative. After the choioe has been made it must be
cherished or prized and be pUblicly affirmed. Lastly,
the choice must be incorporated into one's life on a
repeated basis. In other words, it must give direotion
to and become a pattern in one's life.) Values become
guides to behavior.
lS1dney Simon. "The Teaoher Educator in Value
Development," Phi Delta Kappan. LXII (June, 1972), p. 53.
2polly de Sherben1n. "Values C~ar1f1cat1on,"
Phi Delta Kappan. LVI (June, 1975), p. 679.
3Raths. Values and Teaching. p. 30.
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Noting that it is easy to mouth creeds and not
perform the acoompanying deeds, they recommend
that we teach how to apply values in real
situations, so that behavior reflects value
thinking. 1
Values Clarification in the Remedial Reading Classroom
Noting the cr1teria neoessary in order to determine
a value, it must now be asked--where can the process
of values clarification be taught most effectively?
The researoh written to date would indicate that values
clarification has been used quite effeotively in many
classrooms.
The evidence appears firm that value learnings
are a oulm1nat1ng and vital aspect of the learning
process if one accepts the definition of learning
as a ohange in thinking, believing and do1ng. 2
To eduoate at all is to educate for something.
If one does not intend to change the student,
why bother to teach at all? At the very least,
one intends to open up doors and windows, to help
the student discover for himself some of his
potentialities for doing, thinking, feeling,
valuing.)
Each day teachers are confronted by olassrooms of ohildren
who have diffioulty in determining values.
IMerr111 Harmin and Sidney B. S1mon, "Values," in
Readings in Values Clar1f1cat1on, ed. by Howard
Kirschenbaum and Sidney B. Simon (Minneapolis: Winston
Press, 1973), p. 7.
2Florence c. Cleary, Blueprints for Better Reading
(New York: H. W. Wilson, 1972), p. 237.
3Rob1n M. Williams Jr., "Values and Modern Education
in United States." in Values ·in America. ed. by Donald
N. Barrett (Notre Dame: University of Notre Dame Press,
1961), p. 60.
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Could this be a cause for much of the apathy,
confusion. and irrational behavior that seems
to make concentration on school work so
difficult for some students?l
These same children often experience many failures in
school. "The chronic underaohieving child often suffers
from an unclear set of values. 2 Cleary's belief that
an individual's performance and achievement depends on
his values supports the following quotation from Raths:
••• few would deny that there are far too many
children in the schools today who do not seem
to learn as well as they"might because they
simply are not clear about what their lives are
for, what is worth working for.;
What steps can be taken in today's schools to
assist the underachiever to understand the bewildering
array of beliefs and attitudes that saturate modern life?
It would seem that the remedial reading program contains
the necessary elements to assist the underachiever in
his search for values. There are meaningful and 1nter-
est1ng materials prOVided at all levels of difficulty.
The stories are usually up-to-date which makes it easy
for the reader to identify with the characters.
Characters are in believable situations in which they
are forced to make decisions based on moral precepts.
However,the usual method of presenting these stor1es is
lRaths. Values and Teach1n~. p. 7.
2Raths. Values and Teaching, p. 177.
3Raths, Values and Teachins. p. 7.
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to ask low-level comprehension questions. provide
vocabulary drills. and to study word attack skills.
Very seldom is the student asked to think about any
of the values presented in these stories.
Critical Reading Sk111s in the Remedial Reading Classroom
The very necessary skill of critical reading
is very often neglected in our remedial reading programs.
"Reading experts would agree that critical reading should
have priority as a goal in reading 1nstruot1on."1
Comprehension questions t vocabulary drills. B.nd word
attack skills are necessary and must be taught. However,
it is vital that critical reading skills be given priority
in the remedial reading program.
Critical reading 1s of tremendous importance at
the present time. Because so many .people are
trying to influence our thinking, it is urgent
that young Americans learn to evaluate critically.2
In learning the skill of critical reading, the
reader is provided with a problem situation and 1s
encouraged to express· opinions about how various people
solved the problem. He also should suggest other
solutions after he has visualized the probable consequen-
ces of each. This approach is almost identical to the
process of clarifying one's values. However, values
12
clarification goes further in that the person chooses,
prizes, and publicly affirms a solution. Therefore,
the writer believes that critical reading skills and
the process of values clarificat10n can be taught
simultaneously and quite effectively in the remedial
reading classroom.
Experimentation continues and the building of
values and the development of the critical
thinking and problem-solving skills that make
values operable would appear to be the major
business of education in the last quarter of the
twentieth century. The conflict and apparent
dislocation in the values of men and their
institutions lend urgency to the task. 1
Developmental Tasks of the Adoles'cent
A developmental task, briefly defined, 1s a skill
that a person must learn at a particular time
in his life if he 1s to function adequatly as
an individual and a member of society.2
According to Havighurst there are 10 developmental
tasks that an adolescent must accomplish as he moves
toward adulthood. These tasks are usually interrelated
and accomplished over a period of years. It 1s important
that a junior high teacher be aware of these tasks so
he is able to provide the student with the necessary
experiences to make the transition from adolesoence to
adulthood. Following 1s a brief description of the
developmental tasks of the adolescent as described by
Hav1ghurst:
lcleary. Blueprints for Better Reading. p. 238.
2Glyn Morris and Ruth Strang. Guida.nce in the
Classroom' (New York: Macm1llan, 1964). p. 100.
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Task 1. Achieving new and more mature relations with
age-mates of both sexes
Havighurst describes this task as having a goal
of looking "upon girls as women and boys as men."l The
adolescent should also be able to work effectively and
w1thout personal b1as with members of both sexes. Strang
sees the "need of social sk111s .. 2 in order to accomplish
this task. Schneiders stresses the need of adolesoents
"to develop and nourish healthy interpersonal relations.";
Mussen states that an adolescent must "establish cooper-
ative and workable relationships with his peers.n4
Task 2. Achieving a masculine or feminine social role
In this task the adolescent must "accept and learn
a socially approved adult masculine or feminine social
role."5 He must also "learn to 'adjust' to the opposite
sex6 if he is to accomplish this vital task.
lRobert J. Havighurst, Huma.n Development and
Education (New York: Longmans Green and Co •• 1953). p. 111.
2Strang, The Adolescent Views Himself, p. 202.
JAlexander A. Schneiders, Adolescents and the
Challenge of Maturity (Milwaukee: Bruoe Publishing Co ••
1965). p. 45.
4John S. Enger, Jerome Ka.gan, and Paul H. Mussen,
Child Development and Personality (3rd ed.; New York:
Harper & Row, 1956), p. 621.
5Havighurst, Human Development and Education, p. 115.
6Schneiders, Challenge of !'1aturity, p. 45.
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Task 3. Accept1ne one's physique and using the body
effectively
The goal of this task is "to beoome proud. or
at least tolerant, of one's body,,,l and "accepting and
making the most of one's physical capac1t1es."2 During
these often traumati0 years the adolescent must always
be enoouraged to acc"ept himself as he is and to make
the most of his physioal capabilities. In other words,
he must "adjust to his social maturation.")
Task 4. Achieving emotional independence of parents
and other adults
"The goal: to become free from ohildish depend-
ence on parents.n4 He must "develop healthy relationships
with members of his own fam11y."5 Strang states the
oentral goal of the adolescent as being able "to move
from the dependenoe of ohildhood to the new relations
and responsibi11ties of adulthood. n6
IHavighurst, Human Development and Education, p. 120.
2Strang • The Adolescent Views Himself, p. 201.
3Mussen. Child Development and Personality,
p. 621.
4Havighurst. Human Development and Education,
p. 123.
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Task 5. Ach1ev1n5 assurance of economic independence
"To feel able to make a l1v1ng,·1 1s important
in the adolesoent's quest for maturity. "Th1s inoludes
not only the ability eventually to make a living, but
also the ab1lity to earn enough money, while going to
school, to satisfy one's needs and desires."2
Task 6. Selecting and preparing for an occupation
Hav1ghurst believes it important for theadoles-
oent "to choose an ocoupation for which one has the
neoessary ability,") and "decide on and prepare for a
meaningful vocat1on.,,4 In order to achieve th1s goal
the adolesoent must "disoover his abilities and develop
them as fully as poss 1ble.·t 5 The adolescent must also
"face the tasks of fitting together his educat10nal
ambitions and his future plans.n6
Task 7. Preparing for marriage and family life
It is important for the adolesoent "to develop
a positive attitude toward family life and having children.-?
lHav1ghurst, Human Development and Education, p. 127.
2Strang, The Adolescent Views Himself, p. 20).
3Havlghurst. Human Development and Education, p. 128.
~ussen, Child Development and Personality, p. 621.
5strang, The Adolescent Views Himself, p. 204.
6Sc hneiders, Challenge of Maturity. p. 44.
7Hav1ghurst. Human Development and Education, p. 133.
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He must "develop and nourish healthy interpersonal
relations that will eventually lead to love, courtship,
and marriage."l
Task 8. Developing intellectual skills and ooncepts
necessary for civic competence
The adolescent must "develop language skills
and reasoning ability necessary for dealing effectively
with the problems of a modern soc1ety.,,2 This is an
extremely important t~sk for an adolesoent to complete.
Crow has stated: "Too often children are expected to
make deois1ons concerning situations or conditions when
they have not been prepared for such deoision mak1ng.")
Sohne1ders desoribes this task as being able "to perceive
and to think objeot1vely.n4
Task 9. Desiring and achieVing socially responsible
behav10r
The adolescent must adqu1re the skills "to
participate as a responsible adult in the life of the
community, region. and nation.ltS He must learn
lSohne1ders, Challenge of Maturity, p. 45.
2Havighurst, Human Development and Education, p. 136.
3A11ce Crow and Lester D. Crow, Adolescent
Development and Adjustment (New York: McGraw-Hill Book
Co •• 1956), p. 126.
4Sc hneiders, Challenge of Maturity, p. 43.
5Havighurst. Human Development and Education, p. 142.
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"to consider the welfare of others as well as his own
desires."1 "To take account of the values of society
in one's personal behav1or"2 is also an important step
to complete in achieving the goal of socially responsible
behavior.
Task 10. Acgu1r1n~ a set of values and an" ethical system
as a guide to behavior
In order to accomplish this task, it is important
for the adolescent to "form a set of values that are
possible of realization."; He needs to "develop a
consc1ous purpose of rea11z1ng these values. ,.4 Ivlussen
states that the adolescent "must develop a philosophy
of l1fe--a set of guiding moral beliefs and standards
which can lend some order and consistency to the many
decisions he will have to make."5 These beliefs and
standards will serve as a valuable guide to the adoles-
cent in "a diverse, ohanging, sometimes ohaotic· world."6
lStrang, The Adolescent Views Himself, p. 204.
2Havighurst. Human Development and Education,
p. 142.
3HaVighurst. Human Development and Education,
p. 147.
4Havighurst. Human Development a.nd Education.
p. 147.
SMussen. Child Development and Personalitl. p. 621.
6Mussen. Child Development and Personalitl. p. 621.
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Schneiders emphasizes "that the adolescent. in meeting
the challenge of maturity, must build for himself a set
of values that will gradually transform into a philosophy
of life."l He further states that "without personal
values life has little mean1ng or purpose."2 Strang
believes that this philosophy of life must "take account
of one's place in the world.") According to Crow, "a
greater emphasis is being placed upon an adolescent's
achievement of adjusted and adjustable patterns of
behavior, attitudes, and values.n4 Perhaps, the
fundamental goal of this task is that the adolesoent
will develop Ita strong sense of his own ego-1dent1ty."5
Values Clarification and the Developmental Tasks
As was previously ment1on~d, each adolescent
needs to accomplish the developmental tasks in order
to make the transition from childhood to adulthood.
But meaningful matur1ty--soclally and
psycholog1cally--cannot be achieved unless
the adolescent is able to master suocessfully
a number of critically important, 1nterrelated
developmental tasks. 6
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What one further needs to realize is the importance
of these tasks to the formation of a set of values •
••• the individual adolescent's ability to meet
each of these requirements, the directions he
takes, and the degree of success he has in
integrating these complex and varied demands,
will be intima.tely rela.ted to his success in
establishing a workable set of personal values
and a strong sense of his own ego 1dent1ty.l
It would seem that althougtl all of the tasks help the
adolescent reach maturity, there are two which are vitally
important to the formation of a personal value system.
This personal value system will in turn facilitate the
adolescent's understanding and acceptance of himself and
what he believes.
Among the many tasks which a youngster usually
accomplishes as he moves toward adulthood, two
relate particularly to values: the consolidation
of his pattern of internal controls and the
construction of an ind1v1dual moral philosophy.
He is faced with learning to live with heightened
impulses, as well as finding a balance between
desire and restraint. Then he must build a system
of values which will serve as a guide to conduct
and valuation appropriate to his circumstances,
and whioh will not be just an imitation of what
he has been told to be11eveo 2
As the developmental tasks are seen to help the
adolescent form his personal set of values, so will his
values ease the transition from adolescence to adulthood.
The two will work hand in hand and must have priority
in the adolescentts life if he is to:
lMussen, Child Development and Personality, p. 622.
2James A. Knight, Values in an A e of Confrontation·
(Columbus: Charles E. Merrill Publishing Co •• 1970 1
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••• find the most intelligent relationship between
his life and the surrounding world, and if he
is to make a contribution to the creation of
a better world. l
Values Clarification and Cr1t1ca.l Thinking
The adolescent's greatest goal in accomplishing
his tasks and forming a personal value system 1s to learn
the skill of critical think1ng. Harm1n states the purpose
of values clarification is:
••• to sensitize children to value issues, to
give them experiences in thinking critically
about such issues, to give them opportunities
to share perceptions with others and learn
cooperative problem-solving skills, and to help
them learn to apply value sk1lls in the1r own
l1ves. 2
Polly de Sherbenin supports Harm1n's statement by claiming
that the values process helps people to sharpen their
critical thinking skills.) Adolescents must be taught
to think crit1cally if they are:
••• to reflect on the facts, to convert them into
judgments, to recognize alternatives, and thus
to gain a realistic perce~tion'of themselves and
their place in the world. ,
lRaths. Values and Teaching. p. 37.
2Harm1n, Res,dings in Values Clarification, p. 12.
)de Sherben1n, "Values Clar1fioation, t. p. 681.
4cleary. Blueprints for Better Reading. p. 237.
CHAPTER III
FRESENTATION OF LESSON PLANS
Introduction
It 1s the purpose of this chapter to present
lesson plans combining stories from the Breakthrough
Series by Allyn and Baoon, levels three through six,
with values olar1fying method~ and oritical reading
skills. The format w1ll include the develo~mental task
to be accomplished, the values materials which can be
used in conjunction with each task, and the stories
which emphasi~e these values and tasks. For each story
presented there will also be a set of questions des1gned
to enhance the development of critical think1ng and
reading skills.
Lesson Plan 1
Task 1. Achieving new and more mature relations w1th
age-mates of both sexes
Value Sheets
"Fr1endsh1p"1






"Why Am I Afraid To Tell You Who I Am")
Stories and Questions,
"South Townn4
1. At the beginning of the story,- what was the
relationship between the black boys and the
white boys?
2. What kinds of feelings were evidenced in the
dialogue between the two groups?
3. Why do you think Davidldecided to help Red?
4. How does the relationship between the two
groups change throughout the story?
5. In your opinion, what does the statement,
"It was all right" at the end of the story
mean?
lHarmin. Making Sense of Our Lives.
2Maria Piers and Thomas Baum. Growing UE With
Values (Parent's Magazine Films, Inc., 1973).
3S1dney Simon. at al., Values Clar1f1aat1on
Filmstrips' (Niles, Il11no1s: Argus Commun1oations. 1975).
4W11l1am D. Sheldon and Nina Woessner, How It Is
(Boston: Allyn and Baoon, Ino •• 1972), pp. 3-17.
2;
"Hoods I Have Known,·l
1. How was the main oharaoter influenced by
being moved to the back of the room?
2. How was she able to influenoe Danny Tooey
academically?
3. How was she able to influenoe Danny Tooey
sooially?
4. At the end of the story, how do you know
that Danny could no longer be oalled a
"hood" ?
Lesson Plan 2







lWarren Wheelock and William D. Sheldon, Beyond
the Block/2 (Boston: Allyn and Bacon, Inc., 1969), pp. 68-75.
2Harmin, Making Sense of Our Lives.
) Harmin , Mak1nS Sense of Our Lives.
4Simon, Values Clarification Filmstrips.
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"Meanest Boy in School"l
1. How was Reggie portrayed at the beginning
of the story?
2. What was Reggie's reaction to his bad
reputation? How do you know?
3. Why didn't Reggie have respeot for living
things?
4. What new insights did you have into Reggie's
charaoter at the end of the story?
"It's Not a Game for G1rls .. 2
1. How was Hepzibah's feminin1ty affected when
she tr1ed out for the Wilson H1gh baseball
team?
2. How could Mr. Daugherty have helped the boys
on the team accept Hepzibah as a fellow
player?
3. Compare Willis' attitude toward Hepzibah
with the rest of the team's attitude toward
her.'
4. Why do you think Wil11s asked Hepz1bah for
a date at the end of the story?
lWarren H. Wheelook and William D. Sheldon, Way Out
(Boston: Allyn and Baoon, Inc., 1972), pp. 79-87.
2W1ll1am D. Sheldon and Nina Woessner, On The Spot
(Boston: Allyn and Baoon, Ino •• 1972), pp. 37-55.
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Lesson Plan;
Task 3. Accepting one's physique and using the body
effectively
Value Sheets






1. Write a description of Horace as you pictured
him throughout the story.
2. How could Mr. Bonner have handled the situation
differently?
3. In your opinion, was the story realistic,
i.e •• could it have really happened?
4. Why do you think the author wrote this story?
lHarmin. Making Sense of Our Lives.
2Harm1n, Making Sense of Our Lives.
3Louis E. Raths. Explorin~ Moral Values (Pleasant-
ville, N.Y.: Prentice-Hall, 1969).
4Nicholas Silvaroli and William D. Sheldon.
This Cool World/2 (Boston: Allyn and Bacon. Inc •• 1969).
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"Yes I Can,·l
1. What were some of the physical problems
Sammy had after he lost his eye?
2. Why didn't Sammy want the audience to
feel sorry for him?
3. Explain how the following characters
helped Sammy acoept his hand1capa
Morty, Will, Mastin.
Lesson Plan 4
Task 4. Achieving emotional independenoe of parents and
other adults
Value Sheets
"Parents' High Hopes n2
"Nag, Nag, Nag .....3
'·Openness With Parents,,4
Stories and Questions
"From Mother with Love"S
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1. If you were Minta's father how would you
have told her of her mother's illness?
2. What personality changes were evident in
Minta throughout the story?
3. Why didn't Minta tell her mother what her
father had told her?
4. Why was the ending a surprise?
"A Choice of Weapons"l
1. Why d1dn ~:t Gordon's father ever spea.k to
him?
2. How did Gordon handle h1s mother's death?
3. Describe how both Magg1e Lee and her husband
treated Gordon.
4. At what point in the story do you think 1t
would have been easy for Gordon to turn to
crime? Why?
5. What do you think Gordon w1ll be 11ke five
years from now?
Lesson Plan 5
Task 5. Achieving assurance of econom1c' independence
Value Sheets
"If I Had A Hundred M1111on"2
"How Competitive Are You?"3
lSheldon. Coming Through, pp. 3-15.
2Harm1n. Making Sense of Our Lives.





"Crime Doesn't Pay Enoughtt2
1. Why did Bill deoide to rob the supermarket?
2. In your opinion. when did Bill make his
first mistake?
3. Write a different ending for the story.
4. List ten other ways Bill could have
obtained the money he wanted.
"The Fa1lure"3
1. Which of Walt's jobs related to his final
oareer? Which jobs did not?
2. What role d1d money play in Walt's life?
j. What qua11ties did Walt possess and how did
each of them oontribute to his success?
4. What does the title have to do with this
story?
Lesson Plan 6
Task 6. Selecting and preparing for an occupation
lRaths, Exploring Moral Values.
2Wl111am D. Sheldon and Warren Wheelock. Out of
S1ght (Bostons Allyn and Bacon. Inc •• 1973). pp. 39:47.
JGeorge Mason and William D. Sheldon, Winner's
C1rcle/2 (Boston: Allyn and Baoon, Inc •• 1969). pp. 31-35.
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Value Sheets





"Cool Cos: The Story of B1ll Cosbyu4
1. How did B1ll's ohildhood prepare him for
his career as a comedian?
2. What were the differences between the way
Bill's mother v1ewed him land the way he
viewed himself?
J. What were the major contributions Bill's
friends made to his eventual oareer?
4. How would Bill's life have been different
if he had been raised in the oountry?
"It's So Easy to QU1t"5
1. Why was it important that Bob played many
sports before he deoided to be a basketball
player?
lHarmtn, Mak1n6 Sense of Our Lives.
2Harmin, Making Sense of Our Lives.
JSimon, Values Clarification Filmstrips.
4Sheldon, How It Is. pp. 127-130.
5S heldon. Out of Sight, pp. 15-21.
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2. What role did rejection play in Bob's life?
3. Compare and contrast Bob's basketball career
while he was in college with the time he
played professional basketball.
4. What charaoteristics did Bob show throughout
his life that oontributed to his sucoess?
Lesson Plan 7
Task 7. Preparing for marriage and family life
Value Sheets






1. What qualities d1d Judy Marsh have that SylVia
Gooding l~cked?
2. How was Frank's life changed by dating Judy?
J. How d1d Judy change throughout the story?
4. At what real1zation did both Frank and Judy
lHarmin. Making Sense of Our Lives.
2Harm1n. Making Sense of Our Lives.
JRaths. Exploring Moral Values.
4Sheldon. Coming Through. pp. 67-78.
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finally arrive?
"The Day My Mother Fainted"l
1. What qualities did Laurie's mother possess?
2. In what way are these qualities necessary
for motherhood?
). Why 1s the t1tle appropriate for this story?
4. What was unusual about the teacher's reaotion
to Laurie's storytelling?
Lesson Plan 8
Task 8. Developing intellectual skills and concepts
necessary for civic' oompetence
Value Sheets







1. What qualities did Ted show throughout the
story?
2. How did Miss Spr1nter influence Ted's
decision to leave school?
3. How did Jeff influenoe Ted's decision?
4. Pretend it is one week from now. How has
Ted's life changed?
"The Odyssey of Charles Wayo"l
1. When was 1t first eVident that Charles Wayo
desired an educat1on~
2. What events on h1s trip gave Charles
enoouragement?
3. What events discouraged Charles on his trip?
4. Draw a map and plot Charles' tr1p from Accra.
Ghana to Ankara, Turkey including all the
stops he made.
Lesson,Plan 9
Task 9. Desiring and ach1ev'1ng soc1ally respons1ble
behavior
Value Sheets
"The Test Has Legsn2
"There Are Rules And Rules")
lSheldon, On The Spot, pp. 57-75.
2Harmin. Making Sense of Our Lives.
)Harm1n. Making Sense of Our Lives.
4Harm1n. Making Sense of Our Lives.
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"How Freely Do You L1ve,,1






1. If you were Laurie's mother, what would you
have done the first day he oame home from
kindergarten?
2. Were there any changes evident in Charles'
behavior throughout the story?
3. How would you describe· Laurie as he was seen
in the story?
4. Who was Charles 1n the story?
"Hit the Hoop"6
IHarm1n. r~la.king Sense of Our Lives.
2Harm1n, Making Sense of Our Lives.
)Raths. Exploring Moral Values.
4Raths. Exploring Moral Values.
5Wheelock. Beyond the Block/2. pp. 63-67.
6Sheldon. Coming Through. pp. 17-27.
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1. What are some of the qualities needed to
playa team sport?
2. Which of these qualities did Jimmy Clark
have? Which did he lack?
)0 How did Coach Drake help Jimmy achieve
sooially responsible behavior?
4. In what ways did Jimmy's teammates help him
become a team member?
Lesson Plan 10
Task 10. Acquiring a set of values and an ethical
system as a guide tobehav1or
Value Sheets






lHarm1n. Making Sense of Our Lives.
2Harm1n. Making Sense of Our Lives.
3Harm1n. Making Sense of Our Lives.
4RathS. Exploring Moral Values.




1. What were Janet's f1rst impressions of Norma?
2. How did Janet's values change throughout
the story?
). Did prejudice play an important role in th1s
story?
4. Will Janet and Norma develop a friendship?
Why or why not?
"The Learning Tree,·2
1. What role will education play in Newt's life?
2. How d1d Miss McC11nock's and Newt's values
differ?
J. What values of Mr. Hall were evident in his
talk with Newt?
4. What are the chances that Newt's situation
will improve in the next five years? Why?
lWilliam D. Sheldon and Nina Woessner, Making the
Scene (Boston: Allyn and Bacon, Inc., 1972), pp. l-7~




Research has shown that the teaching of values
is a priority in today's educational curriculum. In
a rapidly changing world, it is impossible to expect
today's students to determine right from wrong, good
from bad, healthy from unhealthy, without some form of
guidance and direction. It has been the purpose of this
paper to review the current literature on values-
clarifying methods and their relationship to the remedial
reading program and student. As the researoh has also
shown the need for the teaching of critical reading skills
in the remedial reading classroom, the author has pro-
vided a lesson plan oombining these two vital areas,
namely, values olarification and oritioal reading skills.
The writer developed the format of the lesson plan so
it c~uld be used easily with many different series of
books. It is hoped that other junior high sohool teachers
will usc this plan to enrich their school's ourriculum
and the maturation process of their stUdents.
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Conclus1on~
Of the 242 stories read in levels three through
six of Allyn and Bacon's Breakthrough Series, twenty
were chosen to be included in this paper. The writer
purposely limited the number of stories selected for
inclusion so as to have only those stories which best
typified each developmental task. Of the 242 stories
reviewed, the writer found only forty-eight of these
dealt specifically with the adolescent developmental
tasks presented in the paper--a surprisingly small
percentage when one realizes the need of the adolescent
to identify with characters who are accomplishing the
same developmental tasks as he is attempting to accomplish.
It is the writer's hope that in the future more
and more publishers of high-interest, low-diff1culty
books will look to the needs of the adolescent by pub-
lishing stories that contain characters from whom the
adolescent can gain insights concerning his own struggles.
These companies should also be aware of the need of the
remedial reader to have a strong program of critical
reading sk1lls.
The writer also found that the amount of values-
clarifying materials available at this time is vast.
These materials are well-ple.nned, highly motivating.
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